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. Chapter

. REDEFINING THE CHALLENGES POSED‘ BY
: VOCATIONAL AGRICULTURAL EDUCATION FOR
SUSTAINABLE LIVELIHOODS IN NIGERIA

By
Edwards Adeseye Alademerin

Introduction
| - At this conference, we must all put our heads together and not
dev1ate from the major focus, which is the conference theme. From
this, two questions are begging for answers — (I) What are the challenges?
) And (ii) How do we redefine the challenges: in the Vocational and Technical
- ‘Education in Nigeria. It is my believe that at the end of various paper
presentations, the answers to the questions will emerge. As one of the
lead presenters, I have rearranged and merged the various sub-themes
thatare related to Vocational Agricultural Education so that each will dovetail

into one another. They in combmatlon form the title and sub-titles of this
preSentauon
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Three days of debate can hardly be enough given the calibre of the
expected conferees but we have to make do with whatever time is available.

Plato in his book, The Republic, wrote, “...some will then be.chosen
for higher privilege. The studies which they pursued without order in their
early years will now be brought together, and the students will see the
relationship of these studies to one anotherand to truth”..“Yes”, he said.
“That is the only kind of knowledge which takes lasting root”. This kind of
knowledge that takes lasting root is the one that meets our needs-and guarantees
our survival in the society which we livein.

Vocational education programmes are 1ntended to serve the
needs of all persons in all communities who want, need, and can benefit
from such programmes. It nourishes the mind and spirit of an individual in
relation to training which is practical and involving a combination of
knowledge, manipulative skills and standards. . The United States office of
Education (1937) defined Vocational Education more aptly when it wrote;
“Vocational Education has reference to training for useful employment in
trade and industrial, agricultural, business, home making, vocational-
technical...” The primary purpose of vocational education programmes
offered in the public and private schools all over the world is to provide
the students with the necessary skills, attitudes, abilities, knowledge safe
work habits, and proper appreciations, necessary to enter employment in
reco gmsed occupatlons as either wage earners. Or entrepreneurs and 1o
succeed and advance in that employment. It is reco gmsed that students
enrol in vocational education programmes fora vanety of 1easons mcludmg
personal improvement, avocational interest, and development of skllls for
personal reasons. r

The foundation blocks, on which a sound and defensxble
philosophy for vocational education have been built, wete developed over
a long period of time since the days of early men. The early men used
primitive implements to trap terrestrial and aquatic animals, hunt f01 w1ld ‘
animals, also, for tilling the soil during cultivation of crops. The Amencan
Morril Act of 1862 signed by President Lincoln for the “plomotlon of
liberal and practical education of the industrial classes in the several pursuits
and professions of life” marked the turning point which later metamorphosed
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into the modern day vocational education through several modifications.
According to Aguisiobo (1988), the Morril Land Act provided

~ grants of land to support and maintain state colleges devoted to agricultural
- and mechanic arts. These institutions provided leadership, trainin g, and
research in legally assigned fields that have proved of great importance to

-the g_rowth of the American nation. ‘He indicated further how the Morril

' ::Ct mdgqed amajor redirection in the pattern of American education
us: ' : '
= - Aliberal and practical education was prescribed and both were
" to be accommodated without any sense of inferiority.

- Itopened the doors of higher education to all and education
for the elites was cancelled. - : '

- The act gave important status to mechanic arts and agriculture with
usei:ul practical as the main background. Science was to be taught,
not just for its own sake, but as an instrument for moulding the
societal environment. : | '

- It broke through the suspicion and fears of education of farmers

 and businessmen. ‘

- The role of agriculture was immediately recognised and

accepted as vital to the national welfare and a spur to economic
growth. ‘ a

' The major direction in the American education systeni is still
propelling them till today as a world leader in all areas of development.
e The modern day term of “Vocational Education” did not come

: mtc? prominence until near the beginning of the last century in the
United states of America. This was after the enactment of the smith-
Hughes Legislationin 1917. The Legislation provided for a national
programme in which the Federal, state and Local Government cooperate
and give grants to promote vocational education and training to meet the
needs of the first world war. The United States Chamber of Commerce
facilitated the passing of the Act. The national grants given to vocational
gducation facilitated the speedy development. Salaries of vocational
educators were very atiractive to serve as incentives to able-bodied men
and women,
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According to Milton and Ivan (1976), during the period of time
from 1917 until 1963, vocational education experienced only modest
growth in enrolment and in the amount of fund expended for it; it was
largely centred in agricultural education, home economics education, and
trade and industrial education. Programmes at state and local levels wee
administered largely by persons well trained and committed to a sound
basic philosophy of vocational education espoused by the early leaders. |

They went further to indicate that with the enactment of the
Vocational Education Act of 1963, relatively large amounts of funds,
federal, state and local funds became available for supporting
vocational education programmes. All vocational education
programmes and especially the newer services (Business and Office
Education, Technical Education, Health Occupations, Distributive
Education) experienced phenomenal gtowth. New and vibrant young
leadership emerged. The unprecedented growth of vocational education
occurred concurrently with the growth and development of the community
college concept. This development in the United States has led other

nations of the world to serve the needs of a growing population requiring
better training for a more complex technological world till this day.

GOVERNMENT INVOLVEMENT IN VOCATIONAL
EDUCATION AND TRAINING PROGRAMMES IN NIGERIA
‘Government involvement in vocational education programmes

in the country has not been encouraging since independence in spite'of the :
fact that this same form of education holds the greatest guarantee for
economic survival and a solid manpower foundation for technological and
industrial growth. According to Olaitan (1992), the case of Vocational/
Technical Education in Nigeria today is therefore comparable to the case
of the indigent farmer, his malnourished ass and his piece of land that must
be ploughed by the ass-drawn plough. Unless the ass is steamed-up and
well groomed, it would not plough the land very well. Yet, the indigent
farmer has not the wherewithal to feed his family well not to mention the ass.
This parable depicts the dilemma of Vocational/Technical Education

in Nigeria since independence. In line with one of the traditional theories
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of vocational education. “The best reliable source of content for specific
training iri an occupation is in the experience of masters of that occupation”
and, “‘the instructor must have had succesful experience in the application
of skills and knowledge in the operations and processes he undertakes to
teach”. The major role of the government is the training of efficient
manpower to man our various institutions.

.. Technical Teacher Education in Nigeria dates back to the early
1950s with the establishment of the Technical Training Centres at the
Yaba Higher College. That programme was established under the
auspices and funding of United Nations Educational Scientific and
Cultural Organisation (UNESCO) for at that time, technical education
was Stil_l a neglected aspect of the Nigerian education system. As a
British colony, any recognition of an educational system that took its
roots from the American system was the most unimaginable thing.

" According to Olaitan (1992), the department of Vocational Teacher
Edugation of the University of Nigeria, Nsukka was established in 1962
as the firstindigenous degree programme in technical education. The
pro,grg:unfne was established with the financial and material support of the
Michigan State University and in later years it received some assistance
from the Ford Foundation from the United States. Tnday, these agencies
have withdrawn their support and the programme is now entirely funded
by the Federal Government. The Federal Colleges of Education (Technical)
located-at Akoka and Gombe came into existence in the 1970s and also
enjoyed abit of sponsorship from foreign agencies before government
takeiover ofthe financing.. -

1o - Since the inception of the new ducational system from the National
Policy on Education which introduced the now well known 6-3-3-4 System
whose elements of 6, 3, 3 and 4 are also just as well known by now, the
need fora geometric increase in the number of technical teachers in the
country had become more apparent as all secondary schools in the nation
were expected to start offering various technical subjects. The success of
this still remains a mirage after over two decades.

- Inorder to obliterate the shortfall in technical teacher supply, the
Federal Government entered into agreement with some developed
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countries to train technical teachers for the nation’s schools an this did
not yield 4 better result. This forced the government to look 1nwarc.i to
domesticate technical teacher training programme m College§ of Education,
Polytechnics and Universities. It will be interesting at th1§ Jun.ctufe t9 g0
into a brief historical excursion on the establishment of tertiary institutions
in the country. . 4 _

" According to Okuche (1997), it took 43 years tg grow from the
single Polytechnic in 1932 to eightin 1975. During the Thll‘d Dev_elopr_nent
Plan period, growth accelerated to a total 0f 22 Polyte.chm‘c's.. By August
1991, there were 30 such institutions. In the case of Umversme.s, follomng
the Ashby Report, the University of Nigeria was founded in (_)ctober,._
1960 as the first indigenous, autonomous, sel]’.-goverr’;e.cl and non-
affiliated university in the land. Before.long, it was joined by the
University of Ife, (now Obafemi Awolowo Umversxty)., the Ahmadu Beillo _~
University, the University of Lagos and the University of I_ba('ian,“_/hlc_h
developed from the University College (a Campus of the University of |
London). By 1970, thére were seven universities and by 1980 the npmbeg_
had'increased to over 20. y P

During the late 1980s, some polytechnics, universities and col!e.ges
of education éstablished departments of technical education for the training
of technical teachers. The Federal Government on its part established
more Colleges of Eduation (Technical) at Potiskum, Bichi, On}oku, Asaba,
Umunse and Gusau with a view to producing enough technical Eeachers
for the effective implementation of the 6-3-3-4 system of education. )

“In fact by the time the Nigerian Defence Acaden}y, Kz.ic.luna was
upgraded to a Univeristy in 1984, Nigeria had 29 universities. Tf}e
convefitiohal university created in Abuja by the Federal Govemmc?nt in
1988 brought the number to 30. The 31* university came in 1991 in the
314 year of the country’s political independence. By January 1992 when
the Universities (Miscellaneous Provisions) Decree (otherwise known as
Decree 11 of January 1993) was promulgated, Nigeria had 24 Federal
and 12 State Universities distributed in the 30 States and Abuja. However,
it should be noted from the above that a fraction of the institutions founfied
over a period of 70 years have departments of vocational and technical
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education. Itis of interest to note that except for the newly created one at
the University of Ado-Ekiti in Ekiti State, no other university in the entire
South Western Nigeria has one!!!

The government’s involvement in vocational education or training
in the informal sector had been a bit encouraging through mass participation
and grassroot mobilisation efforts except for the political undertones.
Though most of the programmes centred around improved agricultural
product1v1ty, nonetheless they were all aimed at self sufficiency in food
productlon and. economic.survival of the citizenry in other areas of
vocational endeavours. ,

According to Alademerin and Ogbazi (2001), many attempts
have been made by successive governments since independence to
address the menace of unemployment and poverty in the Nigerian
households Such include those specifically targeted at increased and
sustamed food production because of the agrarian nature of most
rural households — NAFPP, Farm Settlement Schemes, OFN ADP,
Green Revolutlon DFRRI, NDE, Peoples Bank, Community Banks,
BLP, FSP, FEAP, NALDA, PAP etc. (see Glossary for details of
abbreviations). They have by and large been improperly operated and
executed with reckless abandon and have at various times become avenues
for govemment ofﬁcrals to siphon tax payers money. This renders such
programmes 1neffect1ve with no positive impact on the poor.

To worsen the already bad situation, power game became the order
of the day as there were seeming lack of co-ordination among the co-
ordinating agencies and State Government officials. These agricultural
revolutions have failed at various times because of the following:

- Lack of functional agricultural policies or long term planning on
the part of the government.

- Poor inter-institutional linkages and dispersion of training
responsibilities between various ministries and agencies as

espoused above.

- Lack of adequate knowledge of recent developments in extension
systems, approaches and emerging priorities (e.g. pluralism,
clientorientation, farmer to farmer extension, gender issues,
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environment and sustainability, application of information technology).

- Negative attitudes to agricultural education and poor linkages
between training institutions, extension, research, rural organisations,
communities and households.

- Insensitivity of donors to national/local needs and sntuatlons
inter-donor competition and lack of dialogue.

- Lack of proper and progressive monitoring of various programmes
and their regular education to determine level of successes or failure
(Alademerin and Ogbazi, 2001).

THE RELEVANCE AND FUTURE OF VOCATIONAL

AGRICULTURAL EDUCATION IN NIGERIA
Agricultural education has as its main objective to “teach and

train present and prospective farmers for proficiency in farming, and

also carry out intensive and aggressive research work into crop and
livestock husbandry; protection, management and expansion of forests,
control of pests and discases of man and his animals and crops;
conservation and galnful use of soil and water, extension of socral services

to rural communities. .

Vocational agrlculture is designed to develop the competenc1es_‘ .
needed by individuals engaged in or preparing to engage in productlon, '
agriculture and in agricultural occupations other than productlon_:
agriculture. According to Okorie (1976), “specifically, there are three'v
well recognised groups served by agricultural education i in the Umted
States. These are the following;:

1. In-school farm youth preparing to farm.

2 Out-of-school young men engaged in farming, usually on their home
farm, or employed as farm workers, looking forward to full
establishment as independent farm operators.

3, Adult farmers fully established as operators elther as owners or
as tenants”.

The image or status of agriculture/agricultural science in the
nation’s secondary schools s still low. A study carried out in 1990/91 by
the author on the image of Agricultural Science among students and teachers
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in:Ogun State Secondary Schools revealed the followin‘g

(a ) *That agticiltural sciéneeis an' energy sapplng and very tedlous
L 'schtml‘subject which involves muich’ drudgery in whrch one puts

in much and gets little or nothing in fetirn, ¥ -

(b) * ‘Thatthé sibject waStes much tlme in the name of practlcal

lessons on the faiini. " RS A

(c)~' " THatitis synonymous Wtﬂl“farmmg & Lo St Ll

(d)* i That the practical 16ssotis are dlfﬁcult to be d1vorced from school
punishment. e = e

©. That agrrcultural science teachers haveundue advantage in the school
and ate usually greedy w1th farm products

I‘/L

L At present,,there rs not much commltment by the publlc |

educatron system to research experiments. and mformatrop armed at.:

helpmg both the rural and urban people to sge the need for changes ,m- .

attltudes of youths towards agncultural educatton palns o

"~ “In ngerla optrons stlll vary as to the mtentton and Ob_] ectlves
for establlshmg agrlcultural science programimes, in the .schools. .
Students who enrol for agncultural science in schools only do soto make
up their e‘dup‘a‘t‘lppal repulrements ,1hey, scarcely‘have any plan or intention

of gom into full time, agrrculture (Okorie, 1976). .He went further to .

ol l OV
1nd1(ciate that these observatlons ernphasrze the need for agrrcultural
educatlon and 1f fann and non-farm ‘workers are to be proﬁc1ent in their.
]obs, the followmg pomts call for an upsurge of i interest in provrdmg

agncultural educationto a greater number of populace

1. Agrlcultural education provides for self employment as graduates :

.of the programme can profitably undertake agricultural activities of -
o t_herr own, ThlS srtuatlon can help t,o_offset the hlgh cost of.lrvmg
mthecountry sl
2. ‘l_,_The situation in ngena now calls for skllled manpower and
' agncultural education glves individuals the skills that make them
, become both intelli igent consumers and producers.
3. b vlndmdual mterests dan comfortably be accommodated in

‘agnculture in vrew of the d1versrﬁed nature of the occupation.
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4. There is need also to produce adequately qualified personsto .

assist in tapping our natural resources, so as to meet an urgent
demand for new matenals to feed the rapld growmg agro-based )
industries. B ‘

In the event that the above pomts are well 1mplemented the »
tendency forthe agro-busmess to be vibrant to support the overall nanonal
economy will be assured. It is through th1s that a perfect sustamable' ’
livelihood will be attained. .

Sustainable livelihood development has become a faslnonable term
and is currently used in issues relating to agncultural revolutlon Iti ispurely .
living within one’s means, or “putting back what is taken out” The concept
of sustainable rural livelihood is becoming central to debates about rural
development poverty reduction and env1ronmental management The
concept can be defined as “compnsmg the capabrhtres assets (mcludmg
both material or soctal resources) and activities required or socral resources) ,
and activities required for a means of living. A livelihood is sustalpable
when it can cope with and recover from stresses and shocks and maintain
or enhance its capabilities and assets both now and inthe ﬁ.lture whrle not
undermining the natural resource base” (Scoones 1 998) : ;

According to Carney (1998) three ma]or mterlmk aspects have
to be considered at all times in this concept of agncultural revolution.
First, sound environmental management and conservation of the natural
resource base must be ensured. Second, the attamment and contmued
satisfaction of human needs for present and future generations must
be assured. Third, sustamable farmlng systems in the long term can
only be successful if these are agreed, and 1mplemented by the whole
community. Thelr characteristicsare
()  Stable—donotdisrupt ecologlcal system orover explortnatmalmomces
(i) Regenerative,

(iii)  Productive and proﬁtable ,

(iv) Resilient—to adverse weather condmons pest and dlseases
(v) Approprlate may be adapted

(vi)  Selfreliant

93



(vn) Non-drsruptrve (Whltesrde I 998)

) In redeﬁnmg the challenges posed by agricultural related problems
some livelihood strategies would have to be adopted by farmers in Nigeria.
These strategies are the range and combination of activities and choices
that- people make or undertake in order to achieve their goals. Three

broad clusters of hvehhood strateg1es have been identified, srmultaneously '
orinséquence: (IT) Agncultural mtensrﬁcatron/extensrﬁcahon (11) Lrvehhood’

and (111) Mlgratlon (Scoones 1989). _
" The strateg1es are bu11t around ﬁve dlﬁ‘"erent types of assets according
to Carney (1998)thust

Natural capltal -—iland water vegetat10n blodlversrty ete and '

&l envnonmental services.

il :
TR

" relations etc)

- "1 “Human' capltal Skll]s knowledge good health and ablhty to

“'labotir.”
- W “‘"Physwal cap1tal~basrc 1nfrastructure (transport shelter
' comtiunicdtion; ‘enlergy); o

- 'Financial capltal ﬁnancral resources (savmgs access to credlt

”f"‘bank loans remlttances pensrons etc).
i ST SRR IS Y

CONSTRAINTS AND CULTURAL BARRIERS IN THE
DEVELOPMENT OF VOCATIONAL AGRICI’J‘L{TURAL

clearly understand the challenges of vocatronal agncultural educatron )

before redefining them and going into priority analysxs Many factors

constitiite the challenges and they contribute towards the negative

development of agriculture, including education asan mstrtutlonal input.

Agricultural technologtes and techniques ¢ are constantly changmg and

farmers need to be made aware of and know’ how to use agricultural
innovations for the exploitation of inherent yield potentials. Barriers to
these include a number of factors including inadequate and poorly motivated
technical and field workers, inadequate operational funds, lack of relevant
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Socral caprtal/soclal resources (networks groups trust SOCIal

technology, inconsistent government policies and a _general lack of
acco untab111ty poor educational background and 1nadequate extensron
services, poor image of agrrculture lack of group dynarmcs etc.

~ Itcanalso be mentioned that commumty indifference and resrstance
constitute a real inhibiting factor in some cases. Parents nowadays exert
direct influence on the acceptance of types of instructional programmes
for their children. In many instancés, the youths tend to abhor agricultural
education because they do not find rural vocatlon and living encouraging.
According to Okorie (1 976) it is therefore no surprise that the young
N1 gerlans of today grow up to resent work on the farm. Thls srtuatron is

equipped to perform therr duties. , 0
Generally, it can be stated that the underlymg cause for the negatlve
attitude towards agnculture in general and farming in partlcular isin the
inability of the youths, parents, and farmers to believe that agnculture can
offer a prosperous and attractive way of life for. the young people of this .
country, |
. Functional educatron of. the ngerlan youths is key asset in the
overall growth and development of agriculture.. The Nrgenan youths
of today which invariably will be the farmers of tomorrow require the
skills, knowledge attitudes and motrvatron in farmrng Such are needed
in areas of agrrcultural extension, cooperatlve educatlon ,group
dynamrcs marketing and dlstnbutlve education efc. F or some two decades
or so now, the debate concermng the relations between formal and mformal
education, screnttﬁc research and agncultural productxon has. focused on
the relationship between farmers and agricultural 1 research staffand role of
farmers in the research process. For amore meanmgful impact of educatlon
on the research community espec1al ly the farmers, there are strong
advocacy for the adoption of Farmer Partxcrpatory Research i in Agnculture

(FPRA) in our rural practices.

- In agreement with the concept of FPRA the Internatronal
Federation of Agricultural Producers (IFAP), (1998) comments that
in recent years, much has been discussed and written about farming
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systems However, one i§ sometrmes left with the impression that most of
this'work is done by experts by researchers for researchers, by officials
for officials. Iromcally, the people who are most frequently excluded from
the search for 1mprovement in agr1culture systems ¢ are the farmers
themselves. *
A useful classrﬁcatlon of the degree of farmers part1c1patron inthe
research process is grven by Bi ggs (1989):
Contract screntlsts contract farmers to provrde land and/or
gt servrces o
Consultatlve scientists consult farmers about therr problems
*and develop solutrons |
- Collaborative — scientists and farmers collaborate as partners
in the research process; and
Collegmte ~ scientists strengthen the mdependent 1nformal
i i - research and development systems in rural areas
R RIS B
“ THE WAY FORWARD
This part forms the basis on which I will anchor my presentat1on
The suggested ways I believe will help us to move forward and also
help m redefir mng the challenges prevrously drscussed
| Agrrculture is an 1mportant element 'in. the soc1al fabric of
ngerlan sociéty and plays an essential role in the formatron of its
cultural identity. The United States of Americais presently occupying
the enviable' posmon of a world power because of her commitment to
agnculture t0 sustain its teemmg populat1on and also to inculcate tight
attitudes of sélf-réliance in the youths from the college. This'is clearly
evident from the Morril Land Act which formed the foundation of the
development of vocational education in Umted States till today.
o Im redefinmg the challenges posed by Vocational Agriculture
Edudation, the followings are hereby suggested:
° There is the need for the National Assembly to legislate on the
status of Vocational Educatlon in the country. This will accord the
national priority, right status and enviable position to the discipline as was
done in the United States Federal House by the Morrils and Smith Hughes
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which later gave national prominence to the disciplinéup till this day. The

: iStates Legislative House can also initiate same independehtly % O

e - There is the need for revlew and modlﬁcatlon of the’ present
primary:school currictluin to give prominence to pnméry agricalture.
It may interest you to know;that there isno acceptable and recogniséd

.curriculum for primary agriculture till today in the nation’s primary schools.

Pupils can be goaded to inculcate right habits and attitudes towards

‘ agriculture from this foundationlevel. This willimprove theimage or status.

- Pri 1mary Introductory Technology should be introduced i into the
nation’s primiary schools. The hidden talents in our youth shotild be tépped
attender ages. These are regularly shown through their mgenurty durmg
the Junior Engineers Technicians Scientists JETS) Club | competrtrons
nationwide., The teachers in the primary schoolscan take advantage of
the low level of discrimination of complex: concepts 10 qmprove On the
puprls cognitivedevelopment:. ;i o maaa b avhgniekn

+ Apléais thereby iade to the Various state goVernments especrally
in the South West for the establishment of their Various state Comrr‘ussmns
for Vocatiotial and Technical Education. The geographrcal ﬁone is laggmg
behind others in this developniental initiative (exdept for Oyo and Ekiti
States). The board will now be able to initiate a good direction for vocational
education in their respective states.

» Regular training ad retraining of adequate and competent
vocational technical teachers from the nation’s tertiary institutions in all
areas of vocational education especially agricultural education to meet
manpower needs in the primary, secondary and technical schools in the
country.

) A certain percentage of the Education Tax Fund (ETF) should

" be set aside for Vocational Education in the country. Industries that

contribyte to the ETF should also be made to set aside a certain percentage
of their staff recruitment on yearly basis to new graduates from tertiary
institutions in vocational education disciplines.

. Regulating bodies like ITF, NECA and private sectors should
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-regulatlyliaise with the supervisory bodies of tertiary institiitions — NUC

NCCE, NBTE; etc in the accreditation exercise of vocational educatro’r;
- courses. ThlS will allow for new information and modifications of existing
. cumcula and the upgradmg of the needed manpower in the industries.

te..i; - Foreffective school practical dnd exposure of students to concepts,

the prmc,tple of comparative advantage should be allowed to subsistin.

:relation to schools in geographical areas that support forest Crops or
.savannah crops oranimal production: Inevent of urban schools, they can
.80 into animal production because of lack of space andirural schools can
p go u}to crops and amma,l productlon because of obvious advantage. - The

goverrrment shoulq regularly fund these so as to inculcate right attitude in
our ryouths towards, productrve ventures in agriculture.

* .1._,,,..The go,Yernment should ‘initiate a good inter-institutional
2! lr_lk.ege;sf and ,grspersron of training responsibilities between various
ministries and agencies e.g. MANR & NDE, MANR & NAP
EP,
I;IAPEP & NDE ADP .& MANR etc. . They must. inculcate recent
‘_ evelopments in extensron systems into the training programmes of ADP

natronw1de Thls can mvamably be, brought backinto the s
atior chool s stem
through the ADR ofﬁclals attached to schools; y
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GLOSSARY
NAFPP © - - National Accelerated Food Production Programme '
OFN-.:. . - Operation Feed the Nation :
ADP - Agricultural Development Project - .
DFRRI - Directorate of Foods, Roads and Rural Infrastructures
NDE - ‘National Directorate of Employment . e
BLP - Better Life Programme. '+ = ‘
FSP  ..:. - Family Support Programme 45
FEAP - . - - Family Economic Advancement Programme “ .
NALDA: -  National Agricultural Land Development Agency
PAP - Poverty Alleviation Progr amme
NAPEP - National Povérty Eradication Programme
MANR - ‘Ministry of Agriculture and Natural Resources
FPRA - -  Farmer Participatory Research in’ Agnculture
ITF - Industrial Trammg Fund . B
NECA - Nigerian Emp]oyers Consultative Assoc1at10n oy
IFAP . International Federation of Agricultural Producers’
NUC - National Universities Commission: - %
NCCE -  National Commission for Colleges of Educatlon b

NBTE - Natlona.l Board for Technical Education '
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